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Throughout the booklet several abbreviations are used. The meaning of these abbreviations can be found 
below: 

ASRH    Adolescent Sexual and Reproductive Health 

EGE   Empowerment for Girls’ Education 

FGD   Focus Group Discussion 

FSP    Financial Service Provider 

GBV   Gender-Based Violence 

L-IFT    Low-Income Financial Transformation 

M&E   Monitoring & Evaluation 

MM    Mobile Money 

MUBS   Makerere University Business School 

NCBA CLUSA  National Cooperative Business Association Cooperate League United States of America  

NCDC   National Curriculum Development Center 

NGO   Non-Governmental Organisation 

OBUL   Opportunity Bank Uganda Limited 

PEDN   Private Education Development Network 

PWSD   Pathways to Whole School Development 

SEAL   Social Emotional Aspects of Learning 

SRHR   Sexual & Reproductive Health & Rights 

STI   Sexually Transmitted Infection 

VSLA   Village Savings and Loan Association 

YEP   Young Entrepreneurs Project 

YEP-2  Youth Empowerment Program 

YETA   Youth Empowerment Through Agriculture  

YLA   Youth Leadership for Agriculture  

YSFEP  Youth Social and Financial Education Program 
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The Private Education Development Network (PEDN) is 
a non- profit organization, established in 2004 with an 
aim of promoting and integrating entrepreneurial 
teaching and learning and financial education in 
formal and informal education systems in Uganda. 
Over the past 5 years, PEDN has contributed to youth 
financial literacy and financial inclusion by directly 
reaching and training over 230,390 young people 
through its diverse programmes in 1,572 schools 
across the country. Currently, PEDN currently has a 
presence in 36 districts spread in all regions of Uganda PEDN has implemented interventions 
supported by both local and international partners, including Ministry of Education and Sports, 
Citi Foundation, Aflatoun International, Opportunity International, USAID Feed The Future 
Program, DFID and Porticus among others. Our knowledge management program is managed 
by a strong Monitoring, Evaluation and Learning (MEL) Directorate to promote evidence-based 
advocacy on youth empowerment and to share key learnings with partner institutions for cross 
learning purposes. The directorate is tasked with improving access to the information related to 
youth empowerment through research, and studies conducted by the organization. Moreover, it 
translates knowledge into policy and action, as the information will be used as a basis for 
advocacy related activities. Therefore, we are glad to present you with this overview of our 
collaborative research engagements with Aflatoun International, to accelerate positive change.  
 
 
Numbers throughout the years: 
 
 2014 2015 2016 2017 2018 2019 
Districts reached 7 11 13 10 24 36 
Trainers/teachers 
Trained 

180 322 412 376 263 1,218 

Schools engaged 217 249 232 310 339 225 
Youth trained 46,000 14,793 23,828 77,042 46,093 22,634 

 
 
 
 
 
 
 
 
 
 

 

PEDN 
 



 

                                         

4 

 
 
 
 
 

Aflatoun International is an NGO 
based in the Netherlands offering 
social and financial education to 
children and young people 
worldwide. Through a strong 
network of 300+ partners and 35 

governments the organisation reaches 8.6 million children and young people each year in more 
than 100 countries. Aflatoun International creates high-quality curricula, for different age 
groups, which can be contextualised to local needs or specific circumstances. In addition, 
teachers are provided with training and research is conducted to evaluate the quality and 
effectiveness of the programmes. Aflatoun International’s social and financial education 
program is one of the most well-researched international life skills programmes. The evidence 
base shows that through the programmes children learn about money, they change their 
personal attitudes and financial behaviour and they practice the lessons learned while engaging 
in enterprises. Aflatoun International works with academics, research institutes, external 
researchers and evaluators and mostly local researchers when conducting country or program 
specific studies. Aflatoun International provides partners with comprehensive tools to assess 
their own programmes and encourages sharing research to improve education globally. 
 
 
 
 
 
Numbers throughout the years: 
 
 2014 2015 2016 2017 2018 
Countries reached 110 116 109 102 101 
Involved 
Trainers/teachers  

112,545 71,283 28,589 60,183 122,802 

Partners engaged 168 175 192 192 275 
Youth trained 3.9 million 4.1 million 4.5 million 5.4 million 8.6 million 

 
 
 
 
 
 
 
 
 
 

 

Aflatoun International 
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The Private Education Development Network presents their research collaboration with Aflatoun 
International in social and financial education. Since 2011, both organisations collaboratively 
engaged in research and monitoring and evaluation in this field. The purpose of this booklet is 
to provide an overview of the research that has been undertaken in the past 10 years. It provides 
insight in the findings and easy access to recommendations of the studies. These 
recommendations can be used for future interventions by organisations that are active in this 
field. Moreover, this research booklet aims to spark meaningful discussions on social and 
financial education. Finally, the booklet can act a guide for advocacy and provides a basis for 
demand driven interventions. 
 
The booklet is divided in several thematic areas. The research per thematic area is sorted 
chronologically. The thematic areas can be recognized by the following logo’s: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Every one-pager of research contains information on the background of the study, the objectives 
of the study, the research design, sample frame, findings and recommendations. The booklet 
will be updated throughout the years as new research will be undertaken. The booklet can be 
found online with links to the full versions of the reports. Contact PEDN (pedn@pedn.org) or 
Aflatoun International (info@aflatoun.org) to get access to particular reports and discuss future 
collaborations in the field of social and financial education.  
 
 
 
 
 

 
 

Introduction 
v 

Social and Financial Education 

Financial Inclusion 

Saving 

Sexual & Reproductive Health & Rights 
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YOUTH EMPOWERMENT THROUGH AGRICULTURE 
(YETA) 

Financial Literacy Needs Assessment Report 
Andrew Magunda & Aukje te Kaat    

Background: YETA is an innovative project that 
responds to the MasterCard Foundation’s Call to Action 
to provide economic opportunities for youth in Africa. 
This 5-year, $11.2 million initiative will help to achieve 
the goal of greater number of youth in Northern Uganda 
developing sustainable commercial enterprises. 
One of the components of YETA is financial literacy that 
is spearheaded by Aflatoun International through their 
unique combination of social and financial education. 
The lead implementing organisation – NCBA CLUSA - 
requested Aflatoun to conduct a financial literacy needs 
assessment. 
 
Objectives: 1. To better align the YETA financial literacy 
curriculum process with participant needs 
2. To use existing youth voice in cooperatives to inform 
future project design of YETA 
3. To assess the different financial issues that affect 
financial literacy in this region and 
among these beneficiaries 
4. To learn more about youth’s: access to money, use 
financial services, access to financial information and 
confidence with the use of money and resources 
 

Research: Needs Assessment 
Area: Kole, Kiryandogo, Masindi & 
Dokolo (Uganda) 
Method: Qualitative 
Instruments: FGD 

Sample Size 
100 Youth  
40 (Female) | 60 (Male) 
 
Selection criterion 
- mixture of females and males per FGD 
- out of school youth 
- between 15-24 years 
 

1. Income Sources  
The main source of income for youth is agriculture, 
particularly selling crops to neighbours or retailers. 
Besides, youth have often multiple sources of income, 
which includes casual labour and retail business. Youth are 
interested to venture into other business, however, if 
supported in value improvement and marketing they prefer 
agriculture. 
2. Spending Areas 
Family basic needs take most money with clothing in the 
lead, followed by food, education and medical care. This 
can be attributed to their supportive role in the family as 
young parents. Most young parents are female which re-
affirms their key role in the family income structure.  
3. Saving and Credit 
Youth finance experience lie largely among VSLAs, NGOs 
and the home due to proximity and minimal restrictions. 
The amount of bank accounts of youth in rural Uganda is 
very low and those that are opened are often non-
functional. 
4. Financial Confidence 
The level of confidence is very low and most youth are not 
familiar with personal finance and financial products. The 
areas youth want to learn about are saving, budgeting, 
credit, raising capital for business and generating profit. 
 

  Introduction       Research Findings 

         Research Design  

        Sample Frame 
 

       Recommendations 
1. It is recommended that this project should offer financial 
literacy to youth in North Uganda. 
2. The project should prioritise to increasing the knowledge, 
skills and confidence of youth towards: personal financial 
management, financial products & financial enterprise. 
3. FSPs and the project stakeholders need to address the 
following success factors in youth financial access to 
attract youth clients: leverage VSLAs, coverage for deposit 
taking through mobile vans and youth friendly banking. 
4. The YETA project should explore and assess non-farm 
enterprise opportunities for youth. Future project and 
curriculum design should focus on the following; 
- Introduce youth to more forms of business and how to plan 
and budget their money from agriculture. 
- Support youth to identify ways of making their products 
more valuable, commercialized and competitive 
- Balance skills training to counter negative social vices 
- Increase youth access to information on financial products 
- Increase access to banks and train youth in budgeting 
- Train youth in managing credit and raising capital 
 
 
 

2015 
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AFLATEEN SOCIAL AND FINANCIAL EDUCATION  
PROGRAM 

Endline Evaluation Report 
Hiled Mugabe & Hadijah Nabunya    

Background: Aflateen provides a balanced curriculum 
and program of activities which facilitate learning about 
social responsibilities and financial literacy for older 
children aged 15 to 18. It involves developing three key 
trajectories of learning: 
- An understanding of rights and responsibilities that 
enable individuals to develop their communities 
- Financial knowledge and skills that enable individuals 
to make the best use of available resources. 
- A commitment to strive for a sustainable world through 
their lifestyles and by conducting social & financial 
enterprise programmes aimed towards the betterment 
of their communities 
 
Objectives: The program aimed at achieving 3 outcomes 
amongst its intended beneficiaries: 
- Improved financial knowledge and skills 
- Increased financial confidence 
- Improved financial behaviour and attitude 
 
The following M&E objectives were considered: 
- The effect of the Aflateen Social and Financial 
education training on youth  
- The amount of youth that received financial literacy 
training 
- The attitude of youth on their education prospects 
- The amount of social and financial enterprises started 
- The vision of youth on their future 
 
 

Research: Endline 
Area: Kampala, Wakiso, Kasese, Arua & 
Gulu (Uganda) 
Method: Mixed 
Instruments: Questionnaire & interview 

Sample Size 
277 Youth (Questionnaire) 
 
Selection criterion 
Randomized selection in baseline 
 

1. Personal Awareness 
An analysis of youth ability to identify their strength and 
weaknesses show a 3% increase from the baseline (86%) 
in the number of youth reported to have discovered their 
strengths and weaknesses. The study established that 79% 
of youth understood the community they live in, the 
problems, and the good things in it, representing a 6% 
increase from the baseline figure. Further analysis was 
carried out to find out if youth had personal dreams and 
future goals in their life. The percentage of youth with 
dreams and goals remained very high (98%). 
2. Saving 
The study found out that a significant percentage (85%) of 
youth had saved money, representing a 32% increment 
from the baseline (53%). 69% of respondents (15% 
increase from baseline) said they saved non-monetary (f.e. 
books, pencils, food, life, uniform and water) 
3. Budgeting 
The study established that a significant percentage (89%) 
of respondents interviewed had the ability to make a 
budget for an enterprise or business (representing 36% 
increase from baseline value). 
4. Entrepreneurship 
Through financial education, knowledge and support, the 
program improved youth attitude towards business. The 
number of youth who would like to start a business 
increased from 39% to 63%. Youth who felt the Aflateen 
training had increased their skills to successfully operate 
and sustain businesses were 86% (up from 72 at baseline). 
Those who had come up with business plans, ready to be 
financed improved from 9% (baseline) to 36% in the same 
period. 

Introduction Research Findings 

         Research Design  

        Sample Frame 
 

       Recommendations 
1. It is recommended that youth financial education and 
business skill training continues in future Aflateen 
programs. 
2. More support is needed to link students with existing 
financial institutions to increase formal saving. New 
innovations like smart money should be customized to 
youth’s needs to increase their efficiency, effectiveness 
and convenience. 
3. Schools should be regularly monitored to encourage 
them to continue the program. Moreover, youth need 
continuous monitoring to ensure they can save assets and 
money for setting up enterprises. 
4. Aflateen clubs should be encouraged to adopt social 
enterprises, which are less costly to initiate and implement. 
Areas of focus include: sanitation and hygiene, agriculture, 
environmental conservation and advocacy. Resources for 
such Programmes are affordable and readily available.  
 
 

2016 
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AFLATEEN SOCIAL AND FINANCIAL EDUCATION  
PROGRAM  

Endline Evaluation Report 
Hiled Mugabe & Joshua Kimera    

Background: Aflateen provides a balanced curriculum 
and program of activities which facilitate learning about 
social responsibilities and financial literacy for older 
children aged 15 to 18. It aims at fighting poverty and 
youth unemployment through helping: 
- Young people understand their rights and 
responsibilities that will enable them develop their 
communities  
- Young people acquire financial knowledge and skills 
that will lead to better utilization of available resources. 
- Young people to strive for a sustainable world through 
life skills and social enterprise skills. 
 
The balance of social and financial education is what 
makes the concept unique as a combination of 
economic empowerment and social education achieves 
holistic and sustainable empowerment. 
 
Objectives: The main objective of the endline is to 
measure the current levels of financial literacy and life 
skills related behaviours and attitudes. 
 

Research: Endline 
Area: Kampala, Wakiso, Mukono 
(Uganda) 
Method: Quantitative 
Instruments: Questionnaire 

Sample Size 
370 Youth (Questionnaire) 
 
Selection criterion 
Randomized selection in baseline 
 

1. Targets 
Nearly all program targets and milestones set in the M&E 
framework were either achieved or surpassed. The 
program did not meet one indicator target: percentage of 
beneficiaries using financial statements like budget, 
income statements, balance sheet (target: 75%, achieved 
57%). 
2. Financial Institutions 
Young people have developed confidence to approach 
financial institutions to use and ask about available 
services and products. Knowledge of financial services 
increased a bit. 
3. Entrepreneurship 
There was a big change in the number of young people who 
developed business ideas and thus would like to start 
business. Also there was a numerical increment in terms of 
skills to successfully operate a business. Finally, a 
significant number said to have skills to budget for an 
enterprise. 
4. Responsible Spending  
More young people prefer to spend on education related 
items than before the intervention. Aflateen has created a 
sense of responsible spending as young people can now 
differentiate between a need and a want. 
5. Saving 
A big chunk of young people save money; however, mostly 
save at home in a special place. The number saving with 
formal financial institutions remains small as turned out in 
discussions, financial institutions are not easy accessible. 
 

Introduction Research Findings 

         Research Design  

        Sample Frame 
 

       Recommendations 
1. The project lifespan was too short to realize significant 
change. The period between baseline study and endline 
evaluation should be at least two years for realistic 
measurement of results. 
2. There is need to involve parents if realization of some 
aspects of financial inclusion are to be realized (f.e. to open 
and operate a bank account). 
3. PEDN should involve formal financial institutions more to 
influence the many young people currently saving at home 
to migrate to formal financial institutions for safety and 
sustainability. 
4. During FGDs conducted in one of the quarters, young 
people asked PEDN to consider adding “Marketing” to the 
curriculum to help them acquire marketing skills as a way 
of generating revenue. 
5. Use of media especially print to reach more young people 
with social and financial messages should be maintained. 
 

2017 
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YOUNG ENTREPRENEURS PROJECT IN UGANDA  
(YEP)  

Endline Report 
Andrew Magunda    

Background: YEP aimed at helping young people build 
towards an improved and sustainable future through 
teaching them life and social enterprise skills, 
entrepreneurship, and the importance of a continued 
education. The major interventions of the project have 
been providing young people in grades S1 to S3 in 
selected secondary schools with financial education 
training, supporting young people in schools to create 
student-led social action projects and small enterprises, 
and improving access to and knowledge of financial 
services by families and communities around target 
schools. 
 
Objectives: Measuring the progress made on key project 
outcome indicators: 
- Student’s active learning methods and self-efficacy 
- Saving and planning attitude and behaviour of student  
- Entrepreneur attitudes and behaviour of student 
- Financial literacy and access of young people and by 
extension their parents  
- Understanding of/and confidence accessing financial 
products by children and parents 
- Attitudes towards financial institutions by parents  
- Confidence to financial institutions by parents 
- Level of knowledge of financial management, financial 
products and financial enterprise by parents  
- Parents/guardians reporting confidence in use of 
financial services. 
 
 

Research: Endline 
Area: Iganga & Mayuge (Uganda) 
Method: Mixed 
Instruments: Questionnaire, Interview & 
FGD 

Sample Size 
276 Students (Questionnaire) 
78 Students (FGD) 
76 Parents (FGD) 
Selection criterion 
Randomized selection in baseline 
 

1. Questionnaire 
According to students, use of active learning methods by 
teachers in class significantly improved between baseline 
(13.15%) and endline (91.6%). Moreover, the program had 
a significant positive effect on Self-efficacy of the students 
(baseline=22.87%, endline=77.2%). Furthermore, 
students’ saving behaviour has improved significantly 
(baseline =25.85%, endline=87.8%). Similarly, financial 
literacy increased significantly (baseline=25.15%, 
endline=86.7%), surpassing the project target of 75.15%. 
Finally, the entrepreneurship attitudes of students had 
significant improvement, from 26.75% at baseline to 
73.5% at endline, rising past the project target of 56.75%.  
2. FGD 
Understanding of financial products by students and 
parents improved after YEP while no improvement was 
recorded in non-YEP schools. This implies that YEP 
contributes to improved knowledge of financial products by 
students and by parents. Moreover, confidence in 
accessing financial products by students and parents 
improved in YEP schools; and participants with knowledge 
of financial products are more likely to utilise financial 
services. Furthermore, trust and confidence in approaching 
financial institutions by parents improved whereas no 
change was recorded for control programmes. However, 
the level of this trust remained low. This implies that 
financial institutions still have areas to improve that will 
attract parents to trust them. Finally, parents’ level of 
knowledge of personal finance improved greatly after YEP 
while the high level of knowledge of financial products 
improved moderately. 
 

Introduction Research Findings 

         Research Design  

        Sample Frame 
 

       Recommendations 
1. If PEDN and Opportunity International are to sustain the 
financial literacy gains of this pilot, their financial education 
should be linked more to provision of financial services. 
2. Enterprise education should be tied to financial 
education and be given more priority in the YEP scale-up. 
3. OBUL should increase the number of community banking 
sessions as they rollout financial products to ensure better 
results with beneficiaries. 
4. Schools should be encouraged to allocate more time for 
the program. PEDN should work with schools on this. 
5. Aflatoun International should lobby to invest more in 
operational research during project implementation and in 
randomised evaluations during the scale-up. 
6. More time for the program should be given to rollout of 
financial products more imminently. Control schools in this 
project should be able to participate in  scale-up. 
 

2017 
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EVALUATION OF THE YOUTH EMPOWERMENT 
PROGRAM IN UGANDA 

Endline Report 
Nicholas Kirirabwa, Daniel Shephard, Aukje te Kaat & Hiled Mugabe    

Background: YEP-2 aimed at helping young people build 
towards improved and sustainable futures through 
teaching them life and social enterprise skills, 
entrepreneurship, the importance of a continued 
education and ASRH. YEP-2 also aimed at helping young 
people in the project, and by extension their parents to 
understand and utilise financial services, most 
importantly savings; understanding the link between 
continued education and life skills; gaining 
entrepreneurial skills; empowering youth to have the 
right information on sexually transmitted diseases, to 
understand and manage menstruation, and make 
informed decisions related to sexual and reproductive 
health. 

Objectives: The main objective of this endline evaluation 
was to measure progress made on key outcome 
indicators below at the end of the project 
implementation; 
1. Student’s active learning methods, engagement and 
self-efficacy 
2. Saving and planning behaviour and savings attitude 
of youth 
3. Entrepreneurial attitudes and behaviour of youth 
4. ASRH knowledge and attitudes, comfort accessing 
ASRH services and ASRH service-seeking behaviour 
among youths. 

Research: Endline  
Area: Iganga & Mayuge (Uganda) 
Method: Mixed 
Instruments: Questionnaire & FGD 

Sample Size 
492 Students (Questionnaire) 
323 (Treatment) | 169 (Control) 
 
8 Schools (FGD) 
4 (Treatment) | 4 (Control) 
 
Selection criterion 
Randomized selection in baseline 
 

1. Active Learning Methods and Students Engagement 
A significant difference in both endline active learning 
methods and students’ engagement means between 
program and non-program schools. This is an indication 
that teachers in program schools used participatory 
learning approaches in class after undergoing teachers 
training and that students participated in class work. 
2. Planning, Saving, Entrepreneurship, Self-efficacy 
Planning attitude (0.87) and self-efficacy (0.74) were 
among the constructs with the highest difference in 
difference. The results give a clear indication that students 
in program schools have developed confidence to face and 
solve challenges in life. Program activities like mentorship, 
social enterprises, saving and others may have contributed 
to developing young people’s self-esteem. 
3. ASRH 
The average percentage for those who correctly answered 
basic ASRH questions increased from 68.51% in program 
schools at baseline to 70.52% at endline while that of non-
program schools decreased from the baseline value of 
63.24% to 58.9% at endline. However there was no 
significant difference in ASRH attitude between program 
and non-program schools after implementation. 
4. Financial products and services 
Students in program schools had been more exposed to 
different financial services and products than participants 
in non-program schools. Furthermore, during FGDs it 
became evident that parents in program schools had 
gained more financial knowledge about products and 
services than parents in non-program schools. The same 
can be concluded for those parents when it comes to 
comfortable accessing and utilising financial products and 
services.  
 

Introduction Research Findings 

         Research Design  

        Sample Frame 
 

       Recommendations 
1. For scale-up of financial literacy skills, PEDN should 
collaborate with the NCDC and advocate for integration of 
financial literacy in the national curriculum. 
2. Due to improvement of active learning methodologies 
and students’ engagement, YEP-2 teacher training should 
be extended to all teachers in the two districts. 
3.OBUL should scale up the community financial 
management and practical saving sessions to cover more 
schools and communities for greater impact. 
4. Aflatoun International should explore the option of 
offering financial support to small student-led financial 
enterprises, which can in the long run become a source of 
income for young people to meet some of their needs. 
5. Each YEP-2 club should be supported to continue 
sanitary pad making as social enterprise. 
6. Financial literacy and life skills training should be 
extended to more beneficiaries. 

2018 
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YOUTH SOCIAL AND FINANCIAL EDUCATION 
PROGRAM 

Endline Evaluation Report 
Hiled Mugabe & Joshua Kimera    

Background: YSFEP aimed at helping young people 
build sustainable futures, teaching them life and social 
enterprise skills, financial literacy, and the importance 
of a continued education. This is in line with Citi 
Foundation’s response to the persistent issue of youth 
unemployment globally. The program targeted 10,000 
low income youth between the ages of 16-24, in 
secondary schools, universities and a cohort of out of 
school youth. Through training and exposure, youths 
were empowered with entrepreneurship skills, financial 
literacy skills, work readiness skills, mentorship clinics 
and career guidance. PEDN worked closely with 
Aflatoun International, AISEC Uganda, The New Vision, 
Bank of Uganda, MUBS and other financial institutions 
to bring services closer to the youth through organizing 
career fairs and mentor-ship talks. 

Objectives: The main objective of this endline evaluation 
was to measure progress made on key outcome 
indicators below at the end of the program 
implementation: 
- Saving and planning behaviour and savings attitude 
of youth 
- Entrepreneur attitudes and behaviour of youth 
- Self-efficacy in accessing and utilizing financial 
services 
- Entrepreneurship attitudes of youth. 
 

Research: Endline  
Area: Mukono, Wakiso, Kampala, Luwero 
& Butambala (Uganda) 
Method: Mixed 
Instruments: Questionnaire & FGD 

Sample Size 
364 Youth (Questionnaire) 
299 (O’) |45 (A’) | 20 (University) 
 
30 Youth (FGD) 
20 (In school) | 4 (Out of school) 
 
Selection criterion 
Randomized selection in baseline 
 

1.  Planning & Entrepreneurship 
After program implementation, results indicate that 87.2% 
of the youth know how to plan for resources which are at 
their disposal such as books, water before using them. 
Majority (89%) young people have acquired relevant 
entrepreneurship skills and indeed would like to start their 
own businesses although they lack financial support in 
form of start-up capital to operationalize their ideas as 
revealed during one of the FGDs.  
2. Program activities 
Program activities especially vocational skills training 
(school based small enterprises like making commuter 
books, detergents, confectioneries) given to beneficiaries 
may have contributed to improved entrepreneurship skills 
and change in attitudes. Also the high results in self-
efficacy is a clear indication that youth who participated in 
the program have developed confidence to face and solve 
challenges in life, attributed to program activities like 
mentorship, career guidance, social enterprises etc. 
3. Saving 
It is also important to note that the improved saving 
attitudes and behaviours scores among youth may be due 
to their involvement in program activities like school based 
practical saving, exposure to financial services through 
collaboration between PEDN and a number of local and 
international financial institutions like Citibank, Bank of 
Uganda and others. Although the attitude towards saving is 
high, daily frequency of saving is low. Currently, only 16% 
are saving daily and majority save at home even though 
98.3% understand the value of saving to their education 
and personal future. 
 

Introduction Research Findings 

         Research Design 

        Sample Frame 
 

       Recommendations 
1. To sustain and scale-up financial literacy to needier 
youth both in and out of school, there is need for PEDN to 
collaborate more with stakeholders in the financial sector 
(banks & VSLAs), as well government through the NCDC to 
advocate for integration of components of financial literacy 
in the national curriculum at all levels of learning. 
2. As the volume of savings of university students is higher 
than in secondary level, university students should be 
linked to formal financial institutions. This will increase 
youth financial inclusion, which is now 13,3 %.  
3. PEDN, working with its partners, should explore the 
option of offering financial support to small youth-led 
financial enterprises as a way of harnessing financial 
literacy skills acquired in the program, which can in the long 
run become a source of income for young people to meet 
some of their needs. 
 

2018 
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EVALUATION OF THE PATHWAYS TO WHOLE SCHOOL 
DEVELOPMENT (PWSD) PROJECT IN UGANDA 

Baseline Report 
Nicholas Kirirabwa, Aukje te Kaat & Hiled Mugabe    

Background: PWSD project is a one-year project signed 
between PEDN together with Aflatoun International and 
Opportunity International EduFinance. The project is to 
be implemented across 35 secondary schools in four 
focus districts which include Kampala, Wakiso, Mityana, 
and Mukono reaching a target of 2,450 youths and 70 
teachers. The project aims to empower young people 
with social skills that will improve their self-awareness, 
self-management, responsible decision-making, social 
awareness, responsible skills and responsible decision 
making in romantic relationships using youth social and 
emotional learning curriculum. 
 
Objectives: The main objective of this baseline 
evaluation is to assess the current levels of social skills 
through measurement of the following outcome 
indicators: 
1. Increased self-confidence (self-awareness) among 
students. 
2. Increased social awareness among students 
3. Improved decision making towards intimate 
relationships (romantic relationships) 
4. Improved planning attitudes (self-management) 
 

Research: Baseline  
Area: Kampala, Wakiso, Mityana & 
Mukono (Uganda) 
Method: Mixed 
Instruments: Questionnaire & FGD 

Sample Size 
432 Youth 
239 (Female) | 193 (Male) 
 
Selection criterion 
Randomized selection  
 

1. Self-confidence 
A slightly high number of students (67.8%) showed 
attachment to social and emotional awareness towards 
aspects like sharing personal items with others, empathy, 
willingness to help as well as higher gender sensitivity 
facets. Rural students had higher self-confidence than their 
counterparts in urban settings. Also, boys had a higher 
score than girls in this construct. 
2. Social Awareness 
Students in rural areas demonstrated higher social 
awareness than their counterparts in urban areas. Also, 
girls were found to be more socially aware than boys, while 
older students performed better than younger students. 
3. Relationship Skills 
An extremely high number of students (95%) surveyed 
demonstrated desirable mutual relationship skills in terms 
of teamwork, interpersonal relations and gender norms in 
decision making. Students in schools located in rural 
setting had a slightly higher score than their urban 
counterparts while there were also noticeable differences 
between older and younger students with the former 
registering better scores. 
4. Planning Attitudes 
Performance in this construct is high and there were no 
observable differences between rural and urban students. 
However, disaggregation by gender, showed boys having a 
slightly higher score than girls while older students scored 
slightly higher non-significant self-management and 
decision making compared to the younger ones. 
 
 

Introduction Research Findings 

         Research Design  

        Sample Frame 
 

       Recommendations 
1. PWSD should engage students in social activities like 
debates, sports, counselling sessions, and others with 
more attention to girls and students in urban schools. 
2. Mode of delivery of the SEAL curriculum should focus 
more on girls and younger students than boys and older 
students in order to bridge the gender and age gaps 
identified.  
3. Innovative approaches need to be explored in order to 
increase social awareness levels of urban students. Such 
include but not limited to encouraging more social activities 
in urban intervention schools, community outreaches, story 
sharing and sharing their savings with others in need and 
others. 
4. Decision making in intimate relationships can be 
improved through guidance and counselling, access to 
ASRH information materials, peer to peer talks, 
inspirational talks, drama or provide safe spaces to talk 
about ASRH. 
5. There is need for triangulation of the end-line data by 
introducing some qualitative element in the study at 
endline such as FGDs. 
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EVALUATION OF THE AFLATEEN+ PROJECT IN 
UGANDA 

Baseline Report 
Nicholas Kirirabwa, Aukje te Kaat & Hiled Mugabe    

Background: PEDN in partnership with the Dioraphte 
Foundation and Aflatoun International is implementing 
the Aflateen Plus project across 20 secondary schools 
in two focus districts of Wakiso and Kampala. PEDN is 
delivering a Financial and Life skills curriculum in Term 
one and two of the school year 2019, as developed by 
Aflatoun International. This will contribute to increased 
self-efficacy, improved critical thinking about gender 
roles, increased healthy decision making in 
relationships, increased ASRH rights, increased 
financial knowledge and improved entrepreneurial 
attitudes among youths in all the partner schools. 
 
Objectives: The main objective of this baseline 
evaluation is to assess the levels of access to financial 
education and life skills training (social empowerment 
and SRHR) leading to the measurement of the following 
outcome indicators:  
- Increased self-efficacy 
- Improved critical thinking about gender roles and 
attitudes towards sexual violence and GBV  
- Increased knowledge and attitude towards human 
rights 
- Increased SRHR knowledge and attitudes 
- Increased saving and spending behaviour  
- Increased financial knowledge, entrepreneurial 
behaviours and attitudes. 
 

Research: Baseline  
Area: Kampala & Wakiso (Uganda) 
Method: Quantitative 
Instruments: Questionnaire  

Sample Size 
459 Youth 
 
Selection criterion 
Randomized selection  
 

1. Self-efficacy: 
79% are confident they can stick to their aims and 
accomplish their goals plus solving difficult life challenges 
confidently. 
2. Gender & Gender-based Violence: 
54% are aware of the critical gender norms and values on 
issues of men vs women. Moreover, 69.6% of respondents 
showed critical concern towards sexual violence and GBV 
3. Human Rights: 
75.2% of respondents were aware of the basic human 
rights considered in the study and 47% showed a positive 
attitude towards human rights. 
4. Sexual & Reproductive Health: 
86% agree that one has got rights to all matters of sexuality 
and 90.2% exhibited knowledge of SRHR at baseline.  
5. Saving & Spending. 
72.5% of the students were saving some money at baseline 
with, 96.7% of these having a clear set saving goal. On 
average each student had saved Ugx 20,773, with 28.1%, 
28.1%, and 16.1% of the students saving daily, weekly and 
monthly basis respectively. Moreover, 26.1% of the 
students always track how much they spend. 
6. Financial Knowledge & Entrepreneurship: 
69.3% demonstrated financial knowledge especially in 
budgeting, with little knowledge on loan management. Only 
14.2% of the students had been involved in social 
enterprise activities in the past 12 months, albeit 76.2% of 
the students would like to start their own business and 
88.0% believed they possessed the required skills to create 
and operate a successful business. 
 

Introduction Research Findings 

         Research Design 

        Sample Frame 
 

       Recommendations 
1. More time on curriculum & activities aimed at increasing 
self-efficacy and critical thinking for Wakiso schools and 
girls. 
2. The project training implementation should put more 
emphasis on changing the human rights attitude in Wakiso. 
3. Sensitise students about the dangers and effects of 
sexual and gender-based violence. 
4. Target the boy child, students in Wakiso and older 
students during curriculum delivery in order to positively 
influence their attitude towards SRHR. 
5. The curriculum delivery should focus on understanding 
components of loan management. 
6. Expose students to social entrepreneurship through role 
models and entrepreneurship competitions. 
7. Emphasis on record keeping by every beneficiary, 
including recording expenses and incomes, especially for 
girls and schools in Wakiso. 

2019 
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         Research Design  

FEED THE FUTURE: YOUTH LEADERSHIP FOR 
AGRICULTURE ACTIVITY 

Evaluation Report 
Daniel Shephard, Andrew Magunda, Aukje te Kaat & Hiled Mugabe    

Background: Uganda’s population being the second 
youngest in the world poses a growing job gap, with 
400,000 youth entering the labor market annually to 
compete for only 80,000 formal jobs. The Agricultural 
sector, Uganda’s economic backbone, is believed to 
be the country’s future pathway in expanding youth 
economic opportunities, since 55 percent of them 
are engaged in this sector. Through YLA, learners 
between the ages of 10-15 years participated in 
agricultural related skills development lessons. 
These lessons focused on life skills and financial 
education, delivered through a combination of 
entrepreneurship, agricultural, employability, 
leadership, and gender components. 
 
Objectives: To determine the degree to which the YLA 
activity was successful in improving the skills of 
participants in the five key areas of higher order 
thinking skills, positive self-concept, self-control, 
communication skills, and social skills. The outcomes 
based on the following is compared: 
- treatment and control schools 
- gender, age and rural-urban setting 
 

Research: Quasi-experimental Evaluation 
Area: Gulu, Masindi, Mbale & Mubende 
(Uganda) 
Method: Quantitative 
Instruments: Questionnaire  

Sample Size 
2000 Youth 
1000 (Treatment) | 1000 (Control) 
 
Selection criterion 
Randomized selection  
 

The YLA activity had positive outcomes on important 
transferable skill areas among primary four learners in 
Uganda. Learners in YLA treatment schools experienced 
greater and substantial improvements in their self-
control, communication and social skills, compared to 
learners in control schools. There was a marginal 
improvement for higher order thinking as well, and a 
negative outcome was found in their positive self-
concept especially for the younger students. These are 
essential lessons in skill building which in the short term 
are expected to contribute to the identification of 
opportunities for young people – and in the long term 
might increase economic opportunities in agriculture or 
other sectors. Communication and social skills are 
significant for negotiating contracts or other 
opportunities, and for working in teams. 
 

Introduction Research Findings 

        Sample Frame 
 

       Recommendations 
1. The activity should be continued among primary 
school learners in Uganda. This can be done for primary 
four learners in other government schools in all regions 
and also among other learners in other grades in schools 
of a similar nature. All partners engaged will continue to 
work on the YLA activity and are hoping that further 
research and implementation will benefit many more 
children in rural Uganda. 
2.It is recommended to further study why improvements 
in positive self-concept were lower than in the control 
group while other skill areas improved more rapidly 
during program involvement. 
3. Future research should use more robust measures for 
self-control, communication skills, and social skills by 
adapting existing, psychometrically validated measures 
of these concepts from previous research projects in the 
region or globally. 
4. It is recommended to further study how life-skills and 
financial education might impact boys and girls 
differently. Researchers should undertake long-term 
follow-up, larger-scale, rigorous evaluation of the 
activity’s effects across for this and multiple grades 
given the positive effects identified. Using both in-depth 
qualitative and quantitative research would be 
particularly useful in understanding any gender 
differences and generate hypotheses for further testing. 

2019 



 

                                         

15 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
  
 

   
 

DIGITAL CONNECTEDNESS IN DEVELOPING COUNTRIES AND 
ITS POTENTIAL IMPACT ON YOUTH FINANCIAL INCLUSION 

Research Challenge Technical Report 
Sudha Vijay, Anne Marie van Swinderen & Simon Bailey    

Background: Young people, particularly in Uganda, 
serve as a compelling research opportunity due to the 
proliferation of mobile phones and their utility as the 
primary channel for dealing with financial institutions. 
Across Sub-Saharan Africa, phones now act as banks 
for millions of Africans who were not served by 
traditional financial services. As such, technology has 
changed people’s perception of financial services 
(including saving, making payments and taking 
loans) from one that is based on physical 
infrastructure and banker relationships to one that is 
focused on digital transactions and interaction. 
 
Objectives: Aflatoun International and L-IFT sought to 
understand the importance, and challenges of the 
up-take of mobile phones and MM services (including 
digital savings and lending) in the financial lives of 
young people by researching: 
1. Main uses for mobile phones and if mobile phones 
give young people more access to financial services, 
to business and work opportunities. 
2. If mobile phones strengthen young people’s social 
life and impact their subjective well- being. 
3. Why MM services, including those that offer loan 
options, are only used in certain situations and cash 
in others. 
4. Gender differences in access and use of mobile 
phones and mobile money. 
 

Research: Technical Report 
Area: 12 districts (Uganda) 
Method: Mixed 
Instruments: Financial Diaries & FGD 

Sample Size 
141 Youth (Financial Diaries) 
14 Youth (FGD) 
 
Selection criterion 
Randomized selection from L-IFT project 
 

1. Digital Financial Services 
Ugandan youth increasingly use mobile phones for 
digital financial services such as receiving, sending and 
saving money, following a descending order. 
2. Impact 
Mobile phones positively impact young people’s lives for 
education, jobs, business, digital finance and 
communication. In some cases, they even create new 
business and work opportunities, positively impacting 
life experiences and subjective well-being of young 
people. 
3. Mobile Money Services  
MM services such as MTN Mobile Money (in Uganda) 
have revolutionised financial inclusion and are 
perceived as easy to use in terms of managing money 
independently and securely. These services are an 
innovative solution for especially rural poor, who are 
traditionally and predominantly unbanked. 
4. Borrowing 
While saving and transfer are key uses of MM, services 
such as MoKash are increasingly popular among the 
youth because they allow young people to borrow money. 
This is especially interesting, because traditional banks 
avoid the provision of loans to young adults. 
5. Barriers 
Certain realities of mobile phone access and use (i.e. 
high costs of maintaining mobile phone activity, poor 
battery life, poor network, and gender constraints) can 
impede their effective access and use. 
6. Gender 
Gender related differences in mobile phone usage and 
ownership should be taken into account when designing 
strategies to ensure equal financial inclusion of both 
women and men. 
 

Introduction 

 

Research Findings 

         Research Design 

        Sample Frame 
 

       Recommendations 
1. Explore the depth and breadth of mobile connectivity 
and digital finance in other contexts through research. 
For example to explore research according to other age 
groups to see if there are any age related differences in 
mobile phone and MM service access and use. 
2. Increase the number of interviews would increase 
generalizability of findings to localities and countries.  
3. Taking account of the current findings is imperative, 
especially for financial institutions and youth serving 
organizations interested in dealing with the new 
connected generation in both developed and developing 
world contexts. 
4. Findings from this study can be used to help guide 
decision making in the use of technology for digital 
finance inclusion. 
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RUNNING HEAD: SOCIAL AND FINANCIAL EDUCATION 
The impact of social and financial education on savings attitudes and 

behavior among primary school children in Uganda 
Suthinee Supanantaroek, Robert Lensink, & Nina Hansen    

Introduction 

 

Research Findings 

Background: Saving plays a crucial role in 
the process of economic growth. 
However, one main reason why poor 
people often do not save is that they lack 
financial knowledge. Improving the 
savings culture of children through 
financial education is a promising way to 
develop savings attitudes and behaviour 
early in life.  
 
Objectives: This study is one of the first 
that examines the effects of social and 
financial education training and a 
children’s club developed by Aflatoun on 
savings attitudes and behaviour among 
primary school children in Uganda. 
 

1. Increased Awareness 
The intervention increased awareness of 
money, recording, and savings attitudes.  
2. Increased Savings 
The study also provides some evidence – 
although less robust—that the 
intervention increased actual savings.  
3. Differences 
Taking into consideration differences in 
children’s personal interest in schooling 
and enthusiasm in class enables further 
analysis on the heterogeneous effect of 
financial and social education on saving 
and spending attitudes AND behaviour.  
4. Conclusion 
The financial and social education 
program considered jointly with children’s 
personal interest in schooling and 
enthusiasm in class has favourable 
effects on awareness of money, money 
recording behaviour and spending 
attitude of students in the sample set. 
However, this barely has an impact on 
their saving and spending behaviour. 
 

         Research Design  
Research: Randomized Control Trial 
Period: 3 months 
Area: Kampala & Wakiso (Uganda) 
Method: Mixed 
Instruments: Questionnaire & 
Observation 

       Recommendations 
1. Incentivize saving behaviour at an early 
age. 
2. Put financial education programmes in 
place to positively affect saving 
behaviours. 
3. Save costs by using the Aflatoun 
method as compared to traditional 
textbook education. 

        Sample Frame 
 
Sample Size 
1746 Children 
936 (treatment) | 810 (control) 
 
Selection criterion 
Randomized selection 
 

        Publication 
 

This article was published in 
Evaluation Review in 2016 

2011 
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SAFE MANAGEMENT OF CHILDREN’S SAVINGS IN 
AFLATOUN SCHOOLS IN UGANDA 

A Survey Report 
Andrew Magunda & Simon Bailey    

Introduction 

 

Research Findings 

Background: The saving component in the Aflatoun 
method has been one of the most captivating for 
children and their custodians including teachers, head 
teachers, parents and other school stakeholders. This 
being so has raised a lot of concerns over time about 
the aspects of saving and how they should be handled. 
While the opinion of teachers and head teachers on 
aspects of saving in schools has always been a focus of 
study there is barely any comprehensive knowledge and 
conclusion on the most established and decisive mode 
of managing savings in these schools especially from 
the eyes of children. 
 
Objectives: To investigate the safest way of managing 
children’s savings in schools in Uganda by:  
1. Examining the leadership and electoral approaches 
that would be a safety mechanism in Aflatoun. 
2. Establishing planning approaches that would serve 
as a safety mechanism in Aflatoun. 
3. Determining club organisation approaches that 
would be a safety mechanism in Aflatoun. 
4. Assessing the control approaches that would provide 
a safety mechanism in Aflatoun. 
5. Finding out the communication, problem solving, 
conflict resolution approaches that would serve as a 
safety mechanism in Aflatoun. 
 

1. Leadership  
More children believe that Aflatoun club leadership in 
schools should change after a school term. They believe 
that children who manage savings should be elected 
democratically by ballot. 
2. Planning 
More children believe that members of the club must come 
up with a plan and budget for how they want to use their 
savings and that every member of the club is free to do what 
they want with their savings. 
3. Club Organisation 
The safest time to save money is in the morning before 
classes begin and the most unsafe time to save money at 
school is during lunch and during class hours. 
It is safe to save in the absence of the teacher. It is safe to 
save money at school with a savings card. The safest place 
to keep the saving box is in the Headteachers office and 
unsafe places are the classroom and the teachers’ house. 
4. Controlling 
A savings box is the safest way to save money. More 
children believe that Aflatoun should allow their friends to 
save money for them in their absence and that it is okay to 
keep money with the teacher. Moreover, most children think 
they should not give their money to any club leader and that 
the liaison teacher should be in charge of transferring 
savings to a formal account. Furthermore, a significant 
percentage thinks for their savings to be safe, their parents 
should be engaged and children should get weekly saving 
updates. Finally most children think it is not safe if other 
children know how much they have saved. 
5. Communication 
Most children believe that problems with their savings 
should be addressed in a club meeting and not to be 
addressed by Aflatoun teacher, club leaders and 
Headteacher. Most Aflatoun children believe that when 
there is a problem with their savings they should all be 
informed immediately. 

         Research Design  
Research: Survey Report 
Area: Kampala (Uganda) 
Method: Quantitative 
Instruments: Questionnaire  

       Recommendations 
1. Leadership: Conduct club elections regularly with 
minimal interference of school administration.  
2. Planning: Every member should freely come up with a 
plan and budget for their savings. 
3. Club Organisation: Save in the morning using a savings 
card and store the savings box in the Headteachers office. 
4. Controlling: Use the saving box, involve parents and 
transfer of savings to an account should be done by the 
liaison teacher. If savings are given prior to a teacher, the 
child needs to make sure the transaction is recorded 
5. Communication: Solve problems through transparent 
and open club meetings. 
 
 

        Sample Frame 
 Sample Size 
567 Children 
 
Selection criterion 
Randomized selection (every 2nd child 
from the Aflatoun class) 
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SRHR EDUCATION IN THE EMPOWERMENT FOR 
GIRLS’ EDUCATION PROJECT IN UGANDA 

What are the teachers’ experiences? 
Anne Niwetwesiga, Aukje te Kaat & Hiled Mugabe    

Introduction 

 

Research Findings 

Background: Research indicates that the education 
system is perceived as a primary place for SRHR 
education and young people in Uganda view teachers as 
important gatekeepers, as well as a key source of SRHR 
knowledge. Nevertheless, little has been done to 
examine the perceptions of teachers and facilitators 
concerning the SRHR lessons that they implement. The 
content and nature of school-based sex education 
delivered by teachers to young people and the general 
implementation of SRHR programmes can, in relation to 
teachers and facilitators, be influenced by a number of 
factors: 
1. Their own attitudes, beliefs and norms relating to 
young people’s sexual activity 
2. Biological characteristics such as age and gender, 
and the sex education received as an adolescent  
3. Teachers’ moral views on adolescents’ sexuality  
4. Their understanding of the program and their 
experience of teaching it. 
 
Objectives: This study, based on the EGE project, is 
aimed at understanding the attitudes and challenges 
experienced by teachers and facilitators. It focuses on 
the SRHR-related lessons, which are concerned with: 
a. HIV/AIDS and other STIs 
b. Teenage pregnancy and early marriage 
c. Menstruation hygiene and management. 
 

1. Positive Findings 
The findings indicate that teachers and facilitators are 
appreciative of the EGE project and the SRHR lessons and 
are happy with the outcomes: 
- Positive behavioural change was reported among girls who 
also became role models, spreading their acquired 
knowledge and information to other children. 
- Children had acquired enough information about 
HIV/AIDS, menstrual hygiene and other changes related to 
puberty. 
- As a result of making reusable sanitary pads, the rate of 
girls missing classes during menstruation had dropped. 
- Children living with HIV/AIDS were being supported and 
had gained greater self-esteem, which both reduced the 
stigma and improved their academic performance. 
2. Abstinence 
The study findings indicate that teachers and facilitators 
stress putting emphasis on abstinence: 
- Condom use and being faithful were notions that would 
encourage young people to engage in sexual relationships. 
- Condom use is to some extent being talked about to more 
mature children in secondary schools, some whom were 
thought to be sexually active and thus needed to be given 
appropriate information on preventive measures. 
- Perhaps due to the attitudes towards condom use, most 
teachers were compelled to say that primary school children 
were not yet sexually active. However during discussion it 
sometimes emerged that these children were involved in 
sexual relationships. 
3. Reluctance 
The analysis reveals a reluctance to take on some of these 
issues and the information delivered to the children might 
not be comprehensive and appropriate but is what teachers 
believe and perceive to be right. Challenges include: 
mentioning reproductive organs, insufficient knowledge of 
topics (f.e. male teachers teaching on menstrual hygiene), 
fear of stigmatizing children with HIV/AIDS and negative 
attitudes of fellow teachers towards SRHR lessons. 
 

         Research Design 

Research: Qualitative Report 
Area: Mukono & Jinja (Uganda) 
Method: Qualitative 
Instruments: FGD        Recommendations 

1. Train teachers to use practical skills and methodologies. 
2. Provide training by experienced SRHR facilitators on 
guidance and counselling skills in handling adolescents. 
3. Allocate more time to lessons for detailed explanations. 
4. Increase the use of audio-visual tools. 
5. Make content age- and culture-appropriate. 
6. Involve the community, parents and religious leaders. 
7. Exchange teachers between schools.  
8. Use peer educators and hold termly seminars. 
9. Categorise lessons to age group instead of class. 
10. Produce a user-friendly and comprehensive teachers’ 
manual 
 
 

        Sample Frame 
 Sample Size 
35  Teachers 
21 (Female) | 14 (Male) 
 
Selection criterion 
Purposive sampling 
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EMPOWERMENT FOR GIRLS EDUCATION (EGE) IN UGANDA 
Understanding teachers’ construction of gender, their challenges and  

lessons learned in the context of EGE in Uganda 
Itandehui Olivera, Isidora Ovalle & Hiled Mugabe 

Introduction 

 

Research Findings 

Background: Understanding the subtle gender biases 
associated with social norms in a school environment 
may lead to recognition of the elements that work as 
catalysts or create bottlenecks in strategies aimed to 
empower girls. Through this research the idea is used 
that teachers participating in the EGE program are 
gatekeepers between the empowerment approach 
used by the program and students. By listening to their 
perceptions, ideas of gender, experiences at school and 
out of school, and lessons learned from the program, we 
can outline their role as a key element in the success of 
the EGE program. 
 
Objectives:  
1. Understand teachers’ construction of gender in the 
context of Empowerment of Girls Education project in 
Uganda. 
2. Understand the role of teachers in programmes of girl 
empowerment.  
3. An insight into teachers’ challenges executing social 
skills programmes for girls and boys in Uganda.  
4. Lessons learned from Girls Education Challenge 
through teachers’ perspectives/ experiences. 
 

1. Fundamental Role  
The analysis highlights that teachers play a fundamental 
role in the EGE project. They have a clear commitment to 
provide equal educational opportunities, however, a 
number of structural and practical challenges hinder their 
ability to fully achieve the programmes objective of 
empowering girls. 
2. Barriers  
The program has positively impacted teaching methods, 
teachers’ commitment to girls’ education and their view on 
the importance of SRHR education, however they are still 
overworked, underpaid, feel unappreciated and struggle 
with schooling challenges that they are ill prepared for; 
children from different backgrounds, harassment, gendered 
approaches to schooling etc. Moreover, their own gendered 
experiences shape their perception of their role, and the 
expectations others may have of them. These are reflected 
through highly gendered norms and practices in schools. 
Practices that have to do with the expectations they have of 
their students, and their abilities, the normalisation of 
certain practices, like harassment, and their views on 
religious and cultural norms. Gender norms in the school 
and in the family, through their experiences, remain strict.    
3. Bigger Challenges  
There are challenges faced by teachers that a program such 
as EGE cannot deal with because of the scope of the 
program; challenging gender norms and stereotypes is a 
much bigger challenge, as is changing communities’ world 
views and day-to-day practices. 
 
 

         Research Design  
Research: Qualitative Report 
Area: Wakiso & Mukono (Uganda) 
Method: Qualitative 
Instruments: FGD 

       Recommendations 
1. Give necessary attention to teachers, recognize them as 
the “natural” gatekeepers of the program. Therefore, it is 
important to consider their needs and support them. 
2. Create a system of incentives for teachers to push the 
program along, to create added value for them. These 
incentives could be economic compensations, trainings for 
additional skills, among others. 
3. Promote gender workshops with an emphasis on 
masculinity. 
4. Not only work with teachers but work with the whole 
educational community (administrator staff, teachers, 
parents, and students). 
5. More research focused on teachers’ gender construction 
in regions of Uganda could offer insights that allow us to 
understand the role of the community and the impact of 
EGE. 
6. A holistic intervention or a “whole school-approach” is 
crucial. It is necessary to take into account all of the projects 
taking place in a particular educational community. 
7. Caring practices are important and should not be left only 
to female teachers. 
 
 

        Sample Frame 
 Sample Size 
19 Teachers 
12 (Female) | 7 (Male) 
 
Selection criterion 
Purposive sampling 
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